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DEAR TEACHER AND EDUCATIONAL LEADER

You are holding the inspirational material “Online School Partnerships between
the Global South and North,” designed for teachers in primary, secondary and vo-
cational education. The goal is to provide learners aged 12 to 20 with knowledge
and engagement in global development. Traveling for physical meetings is costly
for schools and has a significant impact on the climate. Therefore, the focus of
this material is to establish a solid online collaboration between educators in the
South and North, so learners can gain social and educational experiences that sup-
ports our shared global agenda.

This material aligns with the UN’s 17 Sustainable Development Goals (SDGs) and
provides guidance on how you and your partner teacher can best collaborate on-
line. The foundation is a shared partnership plan that includes cultural exchanges
and learner contributions to discussions and solutions to educational, local, and
global challenges.

We emphasize the importance of making online meetings technically functional
and fostering genuine, meaningful youth-to-youth interactions. There is also space
to practice cultural exchange. The personal dialogue — even through a screen —
should help foster stronger connections and a deeper understanding that contri-
buting to development in the Global South benefits the whole world.

This process is outlined in the inspirational material, which offers simple models
to get started with. The material is available in both Danish and English and is
based on a comprehensive pilot project in close collaboration with the Western
Cape Education Department in South Africa, supported by the Danish Ministry of
Foreign Affairs and the OpEn Fund for Information and Engagement. The pilot pro-
ject involved four primary and vocational schools from Denmark and four from
Cape Town, South Africa. All online partnerships were centered on the UN’s Goal
11, “Sustainable Cities and Communities.” The collaboration between the schools
continues, and the Western Cape Education Department is eager to expand the
partnership, aligning perfectly with the visions of the UNESCO ASP network.

We wish you the best of luck with your online partnerships. If this is your first time,
you are in for an exciting experience. When everything comes together, it is in-
credibly meaningful and magical to connect with a like-min-
ded colleague from another part of the world and
witness the learners’ joy in realizing they are

part of a global community.

On behalf of Youth Town and everyone
involved in the pilot project.

Malene Rungvald Christensen,
Head of Youth Town
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In the pilot project, we found that thorough planning
has a significant impact on the success of global online
partnerships between teachers and learners. The aim is
to ensure the best possible outcomes to motivate both
learners and teachers.

Therefore, we recommend that teachers dedicate
ample time to jointly preparing for the learners’ local
online exchanges. These exchanges, while a relatively
small part of the partnership, are nonetheless crucial.
The process is divided into several phases with the goal
of enabling learners to learn locally while exchanging fe-
edback, knowledge, ideas, and experiences globally.

THE MOTTO FOR THE ONLINE
PARTNERSHIP IS:

LEARN LOCALLY AND EXCHANGE
GLOBALLY.

We have developed a four-phase process model to sup-
port the development of online partnerships between
two teachers in different countries. Each phase is descri-
bed in its own section and is based on the four phases of
the process model.

Our process model is inspired by ‘design processes,’
where the key idea is that learners receive global feed-
back on what they learn and work on locally with their
teacher. For example, this could involve developing sus-
tainable solutions to vocational challenges, such as buil-
ding local communities or making a construction pro-
ject climate-resilient. Along the way, learners provide
feedback to one another, allowing them to adjust their
ideas or prototypes based on insights and suggestions
from learners in the other country. Feedback can be gi-
ven both online and off-line, but the most important
aspect is that learners feel they benefit from meeting
online.

Finally, learners complete presentations and solu-
tions, which are shared in advance of the online me-
eting.

It is important to emphasize that well-structured
online meetings with an educational focus also create
opportunities for broader conversations about being
young in general, covering topics like sports, music, fri-
ends, school, and lifestyle. Through collaboration and
contact, both learners and their teachers gain valuable
global awareness and education.

The process model encompasses four phases with helpful advice and activities,

which we will delve into further below.

Thorough preparation is crucial for the success of an online partnership. First,
you need to identify a partner school and then agree on a common theme — for
instance, a Sustainable Development Goal to collaborate on. In our pilot project,
we chose SDG 11, “Sustainable Cities and Communities,” which has useful targets.

Next, you'll develop the content ideas. Consider what you want to learn to-
gether and how focusing on the Sustainable Development Goals and their tar-
gets, as well as sustainability dimensions, can support the learning processes and
contribute to a global understanding of why achieving these goals is so impor-

tant.

As part of the preparations, teachers will plan their first online meeting to-
gether. This meeting will focus on exchanging proposals and ideas for the content
of the collaboration. Based on this meeting, the teachers will agree on and com-
plete a shared partnership plan (see the example on page 68).

Read more about this phase on page 15.
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Insights from the pilot project show that it is crucial to conduct a series of local activiti-
es with learners before they meet online with peers from their partner school and other
cultures in English.

This preparation might focus on, for example, the living conditions of young people
in the partner country. A good idea is to exchange photos or short videos and prepare
questions in advance. At the same time, it is important to foster an understanding of
sustainability, the Sustainable Development Goals, and cultural exchanges. In Phase 2,
we describe various suggestions for effective activities with learners.

Read more about this phase on page 25.

___PHASE 3 4

GETTING STARTED GLOBALLY - SOCIALLY

In this phase, learners meet online globally for the first time. To ensure a successful
meeting, it is crucial that technical aspects are prepared, checked, and tested, and
that appropriate methods for meeting—either as a whole class or in smaller breakout
groups—are selected. Whole-class online presentations require substantial equipment,
while online breakout rooms need quiet spaces and possibly additional computers and
rooms.

It's important to manage expectations in the partnership agreement regarding what
can be achieved locally. At the same time, a clear and agreed-upon framework for the
meeting must be established. A technical rehearsal, including sound and video checks,
should be conducted. Additionally, it’s important to prepare linguistically and be familiar
with key terms and vocabulary.

Read more on page 35.

Youth Town

GETTING STARTED GLOBALLY - VOCATIONALLY

Based on the initial online meeting, teachers and learners are ready to collaborate on
the chosen vocational theme. This section describes a design model that supports a so-
lution-oriented approach. Following the first social interaction, learners prepare drafts
of their solutions in the form of a physical product or prototype, which they will present
online. Before the online meeting, learners share these proposals with each other via
email, photos, and videos, and request specific feedback.

When learners meet online, they provide feedback to their partner school based on
the requests. Subsequently, work continues locally, incorporating the feedback received.
Teachers then arrange a new round of feedback and online meetings to discuss the final
results.

Throughout the process, learners can maintain social contact, for example, through
WhatsApp, which allows for sending larger files and continuing conversations. There is
also the option to exchange drawings, ideas, and photos. At the end of the process, lear-
ners should celebrate their achievements in the online partnership.

Finally, teachers evaluate the process and ideally arrange a new partnership plan for
the next period with new learners.

Read more on page 41.



SUSTAINABILITY, THE SDGS AND
GLOBAL COMPETENCE
— INTRODUCTION TO CONCEPTS

When we collaborate across countries in school partnerships, we develop our
global and interpersonal competencies, which are essential in a globalized world
as we work towards a sustainable future. Concepts such as sustainability and
global competence can be challenging to grasp—here is a brief introduction to
these concepts.

AINAE THE 17
Sustainable development is development S U STAI NABLE

that meets the present needs without com- JP IV \ JA
promising the ability of future generations
to meet their own needs.”

(Brundtland Report, Our Common Future, . :
1987). The 17 Goals were adopted by the United Nations

in 2015 and cover a wide range of sustainabili-
ty efforts, including quality education, climate
and environment, health, security, equality, and
poverty. In short, these 17 Goals are actionable
targets aimed at ensuring a decent life for every-
one—both now and for future generations.

GLOBAL
DIVIF \

The ability to investigate local, global, and inter-cultural
issues.
Understanding and appreciating others’ life perspectives.
Engaging in open interactions with people from different
cultures.
Acting towards sustainable development for the collective
good.

(Iben Jensen)
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THREE DIMENSIONS OF
SUSTAINABILITY

When discussing sustainability, it’s important to consi-
der the social, economic, and environmental dimensi-
ons. In specific teaching contexts, you may choose to
focus more on one dimension or another, depending
on factors such as subject and age group. This approach
is also applicable to the green global competence sec-
tion later in this material. Similarly, you can choose to
concentrate on one or more Sustainable Development
Goals and their targets.

For economic sustainability, you might introduce le-
arners to various business models or explore alternative
uses of resources beyond profit, such as well-being and
environmental impact.

For social sustainability, consider whether your langu-
age is inclusive, whether you maintain a global perspe-
ctive, and how the learning environment affects your
learners.

For environmental sustainability, you might evaluate
choices of materials and consumption, and introduce le-
arners to renewable energy sources and the environmen-
tal impact of materials.

Refer to the Teacher’s Planning Tool on page 64
and the sustainability questions on page 56 for
inspiration on how to align your teaching with

sustainability.

Youth Town

WHAT THE TEACHER SAYS

We live in a world and look towards a future whe-
re sustainability must be learned in many respects.
It is not always clear what constitutes sustainable
behavior and policy, nor the consequences of over-
using the planet’s resources. It can be challenging
to understand this when living in a country where
many things are easy, especially compared to the
consequences faced in other countries due to clima-
te change, social vulnerability, inequality, lack of
educational opportunities, etc.

- Camilla Weidinger
from Q@lsted School
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SUSTAINABILITY,

ENVIRONMENT/ ECONOMIC
CLIMATE

WHAT THE TEAC

“Learners should explore the opportunities in
the world they live in and make the world their
own. By enhancing learners’ global understan-
ding of the connections and issues in the wor-
Id, their perspective and curiosity about the
responsibilities they must assume in their
youth and adult lives are also increased.”

- Camilla Weidinger from
@lsted School



— SUSTAINABLE CITIES AND COMMUNITIES

Sustainable Cities and Communities focuses on how to make future cities climate- and environmentally sustai-
nable, safe, and inclusive. Today, more than half of the world’s population lives in urban areas, and this figure is
projected to rise to two-thirds by 2050. Therefore, SDG 11 is crucial for sustainable development on a global scale.

In the pilot project, partner schools focused on SDG 11 - Sustainable Cities and Communities, as many of us
live in urban areas. Cities have extensive infrastructure, high population density compared to rural areas, waste
management issues, and many other aspects where sustainable practices can make a significant impact. Urban
living also intersects with social sustainability - are cities inclusive of all people, do they feel safe for minorities,
and are they accessible for individuals with disabilities?

SDG 11is a natural choice for online school partnerships because most people live in cities. However, you may
also choose to focus on other goals, such as SDG 4 - Quality Education, which is also a valuable starting point.

Related to SDG 11, several targets and indicators are used to measure progress. Here is an overview of some of
the targets that the partner schools in the pilot project have worked on:

na.

By 2030, everyone should have access to
adequate and safe housing at an affor-
dable price with access to basic services,
and slum areas should be upgraded. Exa-
mine, for example, in relation to economic
sustainability.

1.1

Proportion of the urban population living
in slum areas, informal settlements, or
inadequate housing conditions.

1.3.

By 2030, urban development must be
made more inclusive and sustainable,
and the capacity for participatory, inte-
grated, and sustainable housing planning
and management in all countries must be
strengthened. Examine, for example, in re-
lation to social or economic sustainability.

1.3.1.

Relationship between land consumption
rate (LCR) and population growth.

1.7.

By 2030, universal access to safe, inclusive,
accessible, green, and public spaces must
be provided, especially for women and
children, older persons, and persons with
disabilities. Examine, for example, in rela-
tion to social or climate/environmental
sustainability

1n.7.1.

The average share of built-up areas in citi-
es that is openly accessible for public use
for all, disaggregated by gender, age, and
disability status.

FIND MORE INSPIRATION FOR TEACHING
ABOUT THE SUSTAINABLE DEVELOPMENT
GOALS AND SUSTAINABILITY HERE:

verdensmaalene.dk

A BRAEOVGTIGE BVER
66 LOKALSANFUND

verdensmaal.org/verdenstimen

worldslargestlesson.globalgoals.org
The UNESCO school network: Unesco-asp.dk

Youth Town 13
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If the school does not already have contacts with a potential partner
school, UNESCO’s Associated Schools Project Network (Asp-net) offers
excellent support. This network includes 11,500 schools and educational
institutions across 182 countries, all focusing on global citizenship and
sustainable development. Each country has a national coordinator

who maintains contact with schools within that country. On UNESCO’s
website, you can find a list of these national coordinators, including the
Danish coordinator, whom you are welcome to contact:




TEACHER COLLABORATION
— PREPARATION AND PLANNING

Arrange an initial online meeting via platforms such as Zoom or Teams with the involved teachers, without
learners, where you can get to know each other and cover the following:

Preparation for Teacher Collaboration

Which Sustainable Development Goals (SDGs) and/
or targets will you base your partnership on? You can
also choose different targets as you go.

How much have you already worked with the SDGs
and sustainability? What is your baseline?

Will you work on a project-based approach around a
common theme, or will you assign specific tasks to
the learners and share the results with each other?
How will you evaluate and adjust?

What should you consider regarding the different
academic calendars and holiday periods of the
schools? Classes often end at different times of

the year, and exam periods and holidays may also
be staggered. This means you might have specific
time windows for collaboration. Also, consider any
potential time zone differences.

Preparation for Learner Collaboration

What are your expectations for the learners? How
much of their work will be conducted online versus
in-person?

How frequently will you meet with the learners, and
which platform will you use?

Who will schedule the meetings, create the agenda,
and facilitate them?

How should the learners work between meetings?
How will you address differences in levels, working
styles, and language skills among the learners?
How will you ensure all learners benefit from the
partnership and meetings?

How will the learners provide feedback to each
other? Refer to our models on page 20.

Fill out a
partnership plan
together

see the template
on page 68.

GOOD ADVICE FROM THE
TEACHERS AT LINDBJERGSKOLEN:

It's a good idea to create an annual plan for online
meetings with the partner school, but also be
prepared for changes, as technical challenges can
arise.

It's advantageous for the project if teachers

hold online planning meetings rather than only
communicating via e-mail. It’s important for teachers
to get to know each other as well.

Agree in advance on who will set up and moderate
the online meetings, both between teachers and with
learners. It’s a good idea to include a check-in. Also,
have a clear agenda for the online meeting.

To ensure everyone has a chance to speak, it’s helpful
to have parts of the online meeting with learners in
breakout rooms. This can be useful for presentations
or discussing various issues.

Youth Town

Learners quickly find each other on social media. It’s
a positive aspect of the partnership if the contact
continues beyond the shared project. Teachers in the
pilot project have used WhatsApp, e-mail, and Zoom.
Have a backup plan for the lessons in case online
contact cannot be established on the day for any
reason.

Additionally, patience is important. There will be
unforeseen challenges along the way, but together,
you will find a solution.

See practical examples from the schools’

collaboration and get inspiration for your own
teaching from page 41 onwards.

19



FEEDBACK MODELS

Feedback can be used to enhance the projects learners are working on in school partnerships and
improve their learning outcomes.

Whenever feedback is to be given, it’s beneficial to first agree on what specifically will be ad-
dressed in the feedback—ideally, what the recipients themselves want feedback on. Agree on the
ground rules in advance or follow a particular model to ensure that the feedback does not come
across as criticism or superficial praise but as constructive input. Below are two simple models for
feedback.

KEEP ADD DROP

WHAT WAS GOOD WHAT SHOULD WHAT CAN BE
AND SHOULD BE THERE BE MORE LEFT OUT?
KEPT? OF?

COMPASSION

Have empathy for the recipient and
consider how and when you give your
feedback.

SPECIFIC

PREPARATION FOR ONLINE MEETINGS
— TECHNOLOGY AND WORK METHODS

Technology is crucial for ensuring that pedagogical online collaboration works effectively. Here are recommen-
dations for both essential and desirable aspects of technical setup and pedagogical work methods.

Online meetings should be experienced as positive and engaging for everyone involved. A friendly letter with a class
photo and learners’ names is more enjoyable to receive than simply meeting online without any context. Keep such
introductions brief to maintain learners’ enthusiasm. Online meetings in smaller groups with face-to-face interacti-
on are most effective. When cross-cultural meetings between learners succeed, it is truly magical!

EQUIPMENT: ADDITIONAL EQUIPMENT
BASIC PACKAGE Additional equipment that is nice

to have but not essential.

External
microphones that
can be connected to
PCs - a great idea as it
significantly improves
sound quality.

Extra
laptop PCs

Projector

or larger
Good Internet L - - screen

connection -
possibly with a

dongle as a backup. S
peakers

External i Bl B ™ F : Phones with
cameras or _ ./ Internet access as
webcams ek i _ backup (learners’
- : : own)

PREPARE ONLINE MEETING: TECHNICAL AND PEDAGOGICAL

Make your feedback as specific as
possible regarding actions/products
rather than focusing on the person or
behavior.

AFFIRMATIVE

Give praise for the specific aspects that
you think are working well.

CONSTRUCTIVE

Frame the feedback in a way that
provides actionable advice the recipient
can use directly.

Agree on a detailed script with your partner.
Always conduct a technical rehearsal with the
school’s IT person and partner without learners.
Advocate for better data availability in the Global
South to ensure smooth online meetings.
Prioritize good audio quality. Assist partners in the
Global South with obtaining a good microphone if
needed.

Never stream videos live; send them in advance
via WeTransfer.

Reserve additional rooms for learner meetings in
breakout sessions to ensure privacy and focus.
Create dedicated workstations and workshops.
Refer to the section on working methods for more
details. Offer both physical and online activities

simultaneously if space is limited. Consider
sending some activities outdoors.

Allocate plenty of time for online meetings.
Assign roles to learners: IT specialist, English-
speaking host,timekeeper,and practical organizer.
Develop a Plan B for scenarios such as power
outages or screen flickering.

Plan B - provide learners with engaging tasks that
support the lesson.

Create brief guides for Teams, Zoom, Breakout
Rooms, and WhatsApp for both partners and
learners.




REMEMBER GLOBAL
TIME DIFFERENCES

South Africa has ‘spring break’ before the autumn holidays in Denmark and experiences winter e Zoom or Teams:

when Denmark is in summer. Additionally, South Africa starts the school year in January, while Zoom and Teams are excellent platforms for meetings—most schools have access to one or the other. Choose a
Denmark begins in August. Therefore, be mindful of differing school start dates, holidays, time platform that allows learners to also make video calls in smaller groups or pairs.

zones, and seasons depending on which country you are collaborating with.

CHOOSING PLATFORMS

» WhatsApp:
WhatsApp is useful for initial contact between learners and for ongoing, informal communication once the
partnership is underway. It can also be used for communication between teachers, as it is often easier to send large
images and videos via WhatsApp than by e-mail. Additionally, WhatsApp can serve as a backup for video calls if

Summer season
(summer holidays

Winter Season
(summer holidays
around Christmas)

there are issues with your computers or Internet connection.

 Parental consent and GDPR:
Ensure that you obtain parental consent if learners under 18
will be using WhatsApp on their personal phones.

e Social media:

Learners quickly connect with each other on social media,
such as Snapchat. Make sure to discuss appropriate behavior

with them.

CHOOSING

WORKING METHODS

SMALLER GROUPS OR
ONE-TO-ONE:

As much as possible, plan to hold
online meetings with learners in
smaller groups, where they can
make video calls directly to each
other or use breakout rooms. It’s
important to test what is feasible
regarding noise levels and how
many rooms you have available.
Consider whether you, as teachers,
will create breakout rooms during
the meetings and assign learners
to groups, or if learners will call

each other in groups or one-to-
one. Test everything beforehand to
avoid wasting time on these setups
during the actual online meetings.

PLENARY MEETINGS:

If you are meeting in a plenary
format, where all learners on each
side of the connection are gathered
together, it works best if you have
external speakers, a camera, and
a projector/large screen that you
can connect. Using only the built-in
speakers and microphone of a PC
rarely works well for large groups,as
you need to be very close to speak
and it’s difficult for a large group to
hear what’s being said on the other
end. While it can be nice to briefly
meet at the start of a meeting and
wave to each other, presentations
and longer exchanges are not
optimal in a plenary setting.







WHAT THE TEACHER SAYS:

It is important to allocate time for learners to get to
know each other. Before the first online meeting, the
learners had made presentation videos. It worked
well that the learners could recognize each other,
and it helped ease their nerves.

- Sune Jensen from Lindbjergskolen ‘ ‘

GET TO KNOW EACH OTHER ICE-BREAKER

G ETTI N G STA RT E D LO CA L L I - ‘ To help learners reflect on what they might have in common with learners from

the partner school, what they are curious about, and to prepare for the first online meeting.

PREPARATION AND ACTIVITIE |
20-30 minutes
. Learners pair up and use statements designed to help them learn about the partner
school during the first online meeting.

. Each statement should be answerable with a “yes” or “no” (stand up for “yes” and remain
seated for “no”).

Before your online meeting with the partner school, it's a good idea to use pha- . Translate the statements into English and prepare them for use in the first online
se 2 to learn about each other’s countries through reading and films, and to meeting.

discuss cultural exchanges and the Sustainable Development Goals. It’s also im- | am a learner.

portant to allow time for learners to get to know each other and their different |like listening to music. :

daily lives. Here, you can find more ideas on how to prepare for online collabo- ::ffevﬁjf)ff'“g pe b

ration with learners. I know something about sustainability.
| can stand on one leg.

I'm looking forward to our collaboration and online meetings
Collaboration and online meetings

BUILDING CONNECTIONS
— TIPS AND ACTIVITIES

-
w
« Have learners create informal video introductions of themselves _ - - HAT THE TEACHER SAYS
using their phones. A -
« Set up a WhatsApp group with your partner school (if consent is - - Before the online meetings, the learners watched videos
given) to exchange pictures and videos. p— about the Sustainable Development Goals and discussed
» Asklearners to prepare miniinterview guides to help them get to -y the significance of sustainable cities and communities. In

know each other and make the exchange fun — some learners might . .
8 8 English class, they learned about the history and cultures

find it easier with prepared questions. . . . . .
of South Africa. We also had discussions about which topics

« For non-native English speakers, practice speaking English, to help O] 4] 3. EIIEI_'_
them feel more confident. : ] the learners wanted to explore in the upcoming online
« Discuss language use and forms of address — many countries have watch our short meetings. Finally, the learners created videos introducing
different politeness phrases for starting conversations. In your film about social themselves. our school. and our local community,
partner school’s country, you might use more formal language in a . ’ . ’ ’
relations here which we sent to our partner school.

school context or different forms of address for teachers. Prepare for
this so learners avoid causing offense or appearing rude.

- Betina Moesby from Lindberg School

Youth Town ‘ ‘ 27



INTRODUCTION TO SUSTAINABILITY
AND THE SDGS

Tips for Classroom Preparation:

« Discuss and familiarize yourselves with sustainability, the
SDGs, and cultural exchanges through exercises, reading,
and watching films. Check other sections of this booklet for
useful tips and links.

Create video presentations about your school and local
community. Highlight aspects related to social, economic,
and environmental sustainability. Are there specific
initiatives or areas for improvement?

Practice English for presentations and technical terms
related to sustainability that learners might not be familiar
with. Create your own glossary or list of terms.

CHAIN ACTIVITY

To create a sense of connection and articu-
late future aspirations.
None
15 minutes

One learner starts by stating something they like
or dream about for the future (e.g...., “l dream of
having a fun job,” “l want to travel,” or “I enjoy
going to school”).

If another learner relates to the statement, they
go up to the first learner and hold their hand.

The second learner then makes a new statement in
the same style, A second learner follows up with a
new statement, and another learner joins in, taking
the hands of both the first and second learners.
Continue this process until all learners are holding
hands.

The teacher then completes the chain by holding
hands with the two last learners and forming a circle.

Emphasize that we always have something in com-
mon and often share similar dreams for the future.
This is true for young people in other parts of the
world as well. Despite facing different challenges, we
are all connected. We are all global citizens. The SDGs
highlight this and can inspire ways to work towards a
better future for everyone.

— TIPS AND ACTIVITIES

INTRODUCTION TO THE
SDGS AND SUSTAINABILITY

To gain knowledge of the SDGs

and sustainability in an engaging way.

None
20 minutes

Read the following statements about
sustainability aloud. Learners should
stand if they can answer “yes” to

the statements and remain seated
otherwise. Ask questions about their
answers where relevant.

I have heard of sustainability before.
| have tried shopping in a second-
hand store.

| have sorted my waste.

| think about turning off the lights
when | leave a room.

| sometimes eat vegetarian

| consider not offending others with
my words.

Explain that the SDGs address both
major global challenges, such as
ending poverty, and more immediate
concerns, such as ensuring that there
is room for everyone at school and
that everyone is treated equally. We
all have a responsibility to care for
the planet and each other, and to do
our best for future generations, even
though it can be challenging to grasp.
Short films about the SDGs, with
references available on page 13.

OUR DREAM CITY

To get acquainted with Sustainable De-
velopment Goal 11 and stimulate thoughts about
what each learner’s dream city looks like and
which ideas learners have in common.

Large paper/flip-chart, markers
30 minutes.

Visualization Exercise:

» Have the learners sit, preferably in a circle,
with their eyes closed.

Explain that they will take a journey through their
dream city by listening to the following prompts:
Close your eyes and imagine your dream city.
Look around—what do you see?

What buildings are there and what do they
look like?

Try to walk around the buildings—what do
you notice?

Are there communal areas? What do they look
like?

« What are the people in your city doing?

Drawing and Sharing:

» Have the learners open their eyes again.

« Place a large sheet of paper/flip-chart and
some markers in the center of the circle with
the heading “Our Dream City.”

» Ask the learners to draw or write a few
keywords about what they imagined during
the exercise.

Youth Town

» Ask the learners to draw or write a few
keywords about what they imagined during
the exercise.

» Hang the collective drawing where everyone
can see it and share their dreams.

Discussion:

» Read the keywords from the drawing and
point out any similarities if learners have
drawn or written about the same things.
Encourage learners to contribute their
thoughts and discuss their visions of the
dream city.

Show and Explain: Present and show films about

Sustainable Development Goal 11. Explain to

the learners that they can play a role in shaping

urban spaces in various ways.

Extended Activities: As a bonus, continue the

dream city exercise in different subjects. For in-

stance:

» Draw or construct your dream city using
recycled materials or LEGO.

» Create a photo collage.

» Write a letter to your local council with
suggestions for improving your city.

Find Inspiration: Check page 13 for more

teaching inspiration about the Sustainable De-

velopment Goals.




GOOD CULTURAL ENCOUNTERS
— TIPS AND ACTIVITIES

When you meet with your partner schools, you'll find that you have a lot in common. However, you may

also discover differences in how things are done. When we come together as people with diverse cultural
backgrounds, it’s important to be open and curious about both similarities and differences, and to approach each
other with respect as global citizens. Here are some tips on how to foster positive cultural encounters.

‘ ‘ ,/l//‘/,qr 7 GOOD ADVICE FOR TEACHERS AND
/3 Te LEARNERS:
AC/\/EIQ Be curious and open-minded.
, 5/4 )/S_ Be aware of your own preconceptions, privileges,
It’s better to : and self-understandings—one can often idealize
experience other one’s own culture and simplify others.
Learn about your partner school’s country’s
cultures than to history to understand if certain words or
read about them. concepts might be offensive due to historical or

other contexts.
Familiarize yourself with your own country’s
history in relation to the Global South/North—

there may be power dynamics worth noting.
Pay attention to your language—do you

frequently use generalizations, stereotypes,
negatively charged words, or divide into ‘us and

Cultural preconceptions are the simp- them’?

lified understandings we have of others Be mindful of words that might be offensive
with whom we don’t share immediate or inappropriate. For instance, is swearing
cultural connections. By being curious acceptable, what forms of address will you use,

and investigative, we can make our pre- and which politeness phrases are important to
conceptions more nuanced. We often note? There can be significant differences in
tend to idealize our own cultural self-un- formality between countries, and it’s unfortunate

derstanding if we are not mindful of it. if good intentions are overshadowed by seeming
impolite or overly direct. For example, in Denmark,

learners do not address their teachers as Mr. and
Mrs., as is common in many other parts of the
world.

‘ ‘ WHAT THE TEACHER says.

Inter-cultural understanding is prepared through knowledge of the

country you are collaborating with, and an awareness that norms, values,
and perceptions of language use can differ. It is important to learn how

to discuss sensitive topics with respect and sensitivity. Learners should
understand that the world is not one-dimensional but nuanced, and they
need to accommodate other young people’s perspectives, just as they should
be accommodated themselves. Principles such as neutrality, humanity, and
kindness should be seen as foundational for diverse dialogue and encounters

with the unfamiliar.

— Iben Jensen

- Camilla Weidinger from @lsted School

A REAL-WORLD EXAMPLE:

“During an online meeting, the learners discussed their interests, including the music they listen to.
One of our learners mentioned a rapper who uses the n-word in their lyrics. The South African learners
asked about this, leading to a very good discussion. It made our learners reflect on the music they listen
to. While it’s impossible to completely avoid ‘small cultural clashes,’ it’s important to prepare learners
and teach them to be curious about each other” - a teacher from Denmark.

In this example, a shared interest in music led to a discussion about language use, which is valuable to

address before meeting to prepare the learners. Even though learners have good intentions and are

generally curious, they will have different backgrounds and understandings of what might be offensive

and why. Therefore, have a thorough discussion with learners about words we use without thinking,

how words can have multiple meanings or consequences, and how words can be linked to historical
contexts and thus be received differently depending on the context and country.

WHAT IS CULTURE?

To demonstrate how the concept of culture is complex and
encompasses many different aspects. By understanding the concept
of culture more broadly, one can more easily avoid stereotyping. This
exercise stimulates learners’ thoughts about culture and works best
for secondary school and post-secondary education.

None
20 minutes

Mark a fictional line on the floor, with one side representing “Agree”
and the other side representing “Disagree.” When a statement is
read aloud, learners move to either the “Agree” side or the “Disag-
ree” side. After each statement, ask questions to understand their
responses.

First, explain to learners that culture can encompass many things
and there is no single correct or incorrect definition. The exercise
aims to actively stimulate their thoughts about culture.

Culture is what I inherit from my parents.
Culture is the same as nationality.

Culture is an inner core.

Culture is music, art, and theatre.

Culture is something that can change.

Culture is something we do and create together.
Feel free to add more statements as needed.

Explain that culture was once seen as a fixed inner core, but today
Watch our short it is understood as comprising many elements: our actions and the
video about cultural ways we interact with others, which can lead to change. While we
are still influenced by traditions, family, nationality, and norms, it is
encounters from our helpful to view culture as a more fluid and complex concept. This
pi lot project here: perspective helps avoid assuming that everyone from a particular

country shares the same traits.
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ACTIVITY:

Purpose:
Materials:
Time:
ACTIVITY:
Activity:
Purpose:
Materials:
Time:
Activity:
Debrief:

Debrief:







“With online school partnerships, you bring the world
GETTI NG STA RTED GLO BALLY SOCIALLY into the classroom. Through interactions with other
- young people, learners gain insights into both the world

and themselves. The teaching becomes relevant, learners
use foreign languages in an authentic context, and
through cultural encounters, they develop important
inter-cultural skills. It is so important for learners to have
authentic cultural exchanges. With the possibility of

online meetings, this has become much easier.”
- Betina Moesby from Lindbjergskolen

After the preparations between teachers and with the le-
arners locally, it’s time for the first online meeting in phase
3.1t’s a good idea to allocate plenty of time for learners to
get to know each other.

You might start with a brief whole-group meeting (see
our recommendations on page 23). If you have the right
equipment, you could try the joint activity described on
page 27.

Next, in smaller groups, allow learners to engage in ice-
breakers, interview each other, play music for each other,
ask questions about each other’s introductory videos that
were sent beforehand, or simply chat about their daily li-
ves and experiences as young people.

It might be helpful for some learners to have something
practical and tangible to focus on during the meeting—
such as a specific task, an object, or prepared questions—
since not all learners can maintain a longer online conver-
sation without something to refer to.

At first, some learners might be shy or reserved, and
there may be technical challenges. Therefore, allocate
plenty of time and maintain a flexible agenda.

WHAT THE LEARNERS SAY:- ‘ ‘

“When we go online,

the world opens up. We

‘ ‘ can see other cultures
and meet other young

people.”

EXAMPLE FROM A FIRST ONLINE MEETING

At two of the partner schools in the pilot project, they first had a short joint session during the first online me-
eting. After that, some of the learners went into breakout rooms in smaller groups, where they discussed topics
such as language use in cultural encounters and life as a young person in Denmark and South Africa. Other lear-
ners participated in the plenary session to greet the partner school and then took part in physical activities in
workshops. In these workshops, held both in Denmark and South Africa, learners created posters with wishes for
a better future and world or wrote stories that they later shared with the partner school.

Youth Town
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Goo D TEC H N I CA L A DVI C E We quickly found that it worked best if we set up the meetings on

Zoom. There were a few times when we had to cancel meetings becau-
Fo R 0 N LI N E M E ETI N G S: se our partner school didn’t have power. For the first online meeting,
we wanted to do a virtual tour of our school. We did a rehearsal so
that learners could feel confident using the technology, check our
network, ensure we could keep to the schedule, etc. We recorded the
COMMON TO ALL ONLINE MEETINGS: rehearsal so learners could watch themselves and we could provide
feedback to each other. We discovered, among other things, that it
doesn’t work to talk to the camera while moving around, and that it’s
important to prepare what you want to say and show.

« Conduct a rehearsal and test the technology with the learners.
» Charge all computers in advance. Ensure you have control over power, cables, etc.

GOOD TECHNICAL ADVICE FOR ONLINE MEETINGS IN PLENARY:

« If you start with a plenary session, it is best to connect an external camera to capture the group
or position a PC at a good distance so that all learners can be seen on screen. Project or display
the partner school’s side on a projector or screen.

Also use an external microphone and speaker to avoid having to gather everyone close to one
PC to speak—alternatively, you can designate one person to lead the conversation.

GOOD TECHNICAL ADVICE FOR ONLINE MEETINGS IN BREAKOUT
ROOMS OR SMALLER GROUPS:

» Keep presentations very brief, limit them to small groups, and send them to each other in
advance so you have visual aids in case of connection issues. This also helps with potential
language barriers.

Remind learners to speak slowly and clearly to ensure they can be easily heard on the other
end.

Assign roles in advance—who will be the timekeeper, who will monitor the plan, who will
manage the technology and script?

Use multiple rooms if possible when sending learners into smaller groups or breakout rooms.
Otherwise, have groups go online in shifts and schedule meetings over several days.

Keep groups small so that everyone can participate more easily. Consider other factors related
to group formation, which you can read more about on page 23.

- Sune Jensen from Lindbjergskolen

¥S:
\WHAT THE TEACHER S5

‘ ‘ WHAT THE LEARNERS SAY-

It is truly an eyeopener
to be a part of an online

partnership.







GETTING STARTED GLOBALLY
- VOCATIONALLY

In Phase 4, the focus is on how teachers and learners can
learn locally while exchanging knowledge, experiences,
and providing feedback to the partner school globally.

The initial social meetings initiate collaboration on the
chosen Sustainable Development Goals (SDGs) and
prepare learners for The initial social meetings kickstart

collaboration on the chosen Sustainable Development

Phase 4 builds upon Phases 1-3, where in Phase 1, the Goals (SDGs) and prepare learners for educational
teachers from the partner schools focused on preparation exchange and feedback on a shared challenge in Phase 4
and establishing the collaboration. In Phase 2, they of the process model. exchange and feedback on a shared
engaged the learners locally by training them in social challenge in the process model’s Phase 4.

and sustainable cultural interactions through relevant
exercises. In Phase 3, they had their first online contact
with learners from the partner school.

LEARN LOCALLY - EXCHANGE GLOBALLY

In the pilot project, schools have had good experiences using a design-inspired approach where learners work to solve
a local challenge based on Sustainable Development Goal 11, and then exchange their solutions with learners from ano-
ther country globally.

Learners ask questions and receive feedback on their solutions or prototypes, which they then test and refine. They
present their final solutions via video or in a pitch with photos beforehand. They meet online to discuss their solutions.
Presenting something to each other online in real time can be challenging.

WE SOLVE GLOBAL CHALLENGES TOGETHER

When focusing on shared problems and Sustainable Development Goals, such as Goal 11, learners come to realize that
we face many common human challenges that we can learn about and solve together. This approach educates both
teachers and learners in ‘global education’.

DESIGN PROCESS:
WHAT IS A SUSTAINABLE HOME?

The following describes how learners can go through a design-inspired process.
Afterward, examples are provided of what learners in the pilot project chose to investi-
gate locally and exchange globally.
In this design process example, the teachers decided to focus on positively supporting
Sustainable Development Goal 11 - Sustainable Cities and Communities, Target 11.1.

The Framework was to investigate sustainable building solutions for two-room homes
(Tiny Houses).

Learners formulated questions based on the three dimensions of sustainability and the
overarching problem statement: How can we find sustainable solutions that contribute
to Goal 11.17

» How can we create safe and secure housing for residents? (the social dimension)
» How can we make housing economically affordable? (the economic dimension)
e How can we build homes that emit less CO2? (the climate-oriented dimension)

By the time Phase 4 began, learners and teachers had already completed Phases 1-3
of the process:

Learners had sent presentation videos of themselves and their schools to their partner
school learners. Online meetings and technology had been tested and planned, learner
groups formed, and online meeting dates agreed upon. Learners had participated in a
social online meeting in groups, getting to know each other by asking about their videos
and general youth life.
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STEP 1 - Design Process: Presentation of a Common Challenge

A. Teachers in each country
introduce the common
challenge. In this example
- housing shortages and
target 11.1:

“By 2030, everyone must have
access to adequate, safe, and
affordable housing.”

Teachers and learners show photos and discuss:

Daily challenges in informal settlements and for economically disadvantaged hou-
sing seekers, including:

« Climate-unfit housing (e.g. flooding)

« Limited access to clean water

» Waste management issues

« Lack of electricity and lighting

« Shortage of housing/shelters for young people
« Unsafe housing in high-crime areas

STEP 2 - Design Process Locally: Brainstorming, Research, and Preparation of

Presentations

A. Learners investigate the
challenges in a brainstor-
ming session, relating them
to the three dimensions of
sustainability.

B. Learners find relevant
global and specific goals
related to the challenge.

C. Based on their research, le-
arners prepare a presentati-
on of their initial proposals.

Environmental sustainability: For example, lack of sanitation, cold and heat in ho-
mes, waste management. Climate adaptation and emissions. Economic sustainabi-
lity for residents and builders. Social sustainability: Safe housing and opportunities
for community around the home.

Learners investigate which global goals address challenges in informal settlements
and housing shortages. For example:

Goal 1- No poverty

Goal 3 - Good health and well-being

Goal 6 - Clean water and sanitation

Goal 7 - Affordable and clean energy

Goal 9 - Industry, innovation, and infrastructure
Goal 10 - Reduced inequalities

Goal 14 - Life below water

The presentation can be a video, photos, letters,drawings, or a physical or digital model.

STEP 3 - Global Design Process: LEARNERS RECEIVE ONLINE FEEDBACK ON PRESENTATIONS

A. Schools exchange presen-
tations before the online
meetings

B. Teachers plan an online
script for learner feedback

C. Learners meet online and
give each other feedback

Presentations are sent in advance so that learners at the partner school can prepare for
online feedback.

Teachers hold a separate online meeting to agree on and prepare the online format for
learner feedback.

Read more about feedback on page 20.

Decisions are made regarding the use of tools such as WhatsApp and e-mail or physical
letters and packages.

Feedback is given in groups of three in breakout rooms.

Groups meet in turn for 15 minutes each. Learners have previously agreed on roles: host
with feedback questions, timekeeper, IT/computer manager.

Read more about technical preparations on page 21.

Based on the prepared questions, everyone receives feedback on their ideas, which is
briefly discussed.

The educational exchange also opens up a more personal peer-to-peer discussion about
topics relevant to learners’ lives and their experiences with housing and cities.

STEP 4 - Local Design Process: Adjusting Ideas and Production Based on Feedback

A. Based on the feedback, the
learners investigate what
they want to change locally
in their idea, product, or
prototypes.

B. The learners create an
improved prototype, idea,
or product.

C. The learners decide what
they want feedback on for
the next online meeting.

D. The learners send updated
solutions to the online col-
laboration group along with
the questions they want
feedback on.

STEP 5 - Global Design

A. Online meeting between
learner groups, celebrating
and recognizing proposed
solutions, and concluding
the process

STEP 6 - TEACHERS AFTER THE PROCESS: Evaluation and Planning of Next Steps

A. Evaluate the partnership
plan. What worked?

B. Agreements on the colla-
boration continue - next
steps?

C. Develop or improve the
partnership plan.

The learners investigate potential sustainable solutions. They can explore ideas, mate-
rials, and technologies that promote Target 11.1 on sustainable housing.

Examples of products and prototypes include:

» Use of reclaimed wood, bamboo, fast-growing plants, fire-resistant and
insulating panels, plastic, and recycled glass.

» Small solar panels or wind turbines.

« Rainwater collection and vegetable cultivation.

The learners assess their solutions with sustainable arguments related to:
» Economic affordability.

» Durability and adaptability.

» Climate and environmental impact.

» Safety for residents.

The learners conduct a practical test/evaluation of the proposed solutions, such as
AUTOCAD designs of sustainable housing types or testing the performance of mate-
rials. The goal is to identify potential challenges and refine the solutions concerning
Target 11.1.

Process: Final Presentation of End Product

The final product is shared and celebrated with the partner school as a:
« Pitch with photos

» Ashort video

» Podcast

» PowerPoint

Create an overview of what went well and what can be improved.

Refer to the partnership plan on page 68.

Review phase 1 for planning the next
online partnership.

Choose a new common
challenge.
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EXAMPLES OF LEARNERS’ SOLUTIONS AND

PROTOTYPES

LEARNER EXAMPLE: INSULATION WITH SAND BAGS IN SOUTH AFRICA

In the pilot project, a learner group from Princeton Technical High School in South Africa worked on a proto-

type called “A Sandbag House.”

s
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Learners’ presentation at the online
meeting:

Cleo Arendsen and Sedick Salie from Princeton Technical
High School researched the use of easily accessible sus-
tainable materials for building a two-room home.

They presented “A Sandbag House” at an online me-
eting to learners in the Basic Course 2 carpentry program
at ZBC in Ringsted.

The house is primarily constructed with sacks made
from jute, filled with sand or soil. It is readily available
and more cost-effective compared to traditional brick or
concrete constructions.

The learners then received feedback questions based
on Target 11.1 and argued that the method is:

ECONOMICALLY SUSTAINABLE, BECAUSE:

« Sandbags are cheaper than bricks or concrete.

» The largest expense for the resident is purchasing the
bags, which supports economic circular consumption.
The bags can be reused.

_‘;.".-1- 7
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Insulation with sandbags,
Princeton Technical High
School.

« The solution is easy to construct, as it does not
require access to heavy machinery. The construction
process can be carried out by the residents
themselves. The solution is economically affordable.

SOCIALLY SUSTAINABLE, BECAUSE:

« Sandbags provide good insulation and indoor climate,

contributing to the well-being of the resident.

+ Sandbags reduce the need for heating when it’s cold
and keep the interior cool when the weather is hot.
They are safe materials in natural disasters such as
earthquakes and floods. The bags are flexible and can
adapt to ground shifts.

CLIMATE AND ENVIRONMENTALLY
SUSTAINABLE, BECAUSE:

« Sandbags are readily available materials.
« They are biodegradable.

« They are energy-efficient.

 The thick walls provide good insulation.

A LEARNER SAYS:

({4

After our online meeting with Princeton Technical High School, we

were inspired to explore how we could use more sustainable materials
ourselves. We started by using wood fiber for insulation because it’s
more CO2-friendly than fiberglass. The house itself is made of wood, as
it’s one of the most environmentally friendly materials available. For the
roof, we’re using roofing felt made with 25% recycled content to make it
more climate-friendly. We also plan to install a small solar panel with two
lamps to provide some free light for the resident in an eco-friendly way

ZBC investigates the use of sustainable building materials.

LEARNER EXAMPLE: SUSTAINABLE WOODEN HOUSE IN DENMARK

Learners from the Basic Course 2 at the ZBC vocational school in Ringsted, Denmark, explored which biological buil-
ding materials they could use for a small house with a greenhouse during their online collaboration on sustainable
housing. They sent video clips to their partner school, Princeton, detailing the sustainable materials they planned to
use in Denmark. The videos were, of course, in English.
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LEARNER EXAMPLE

LEARNER EXAMPLE‘;""’
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SUSTAINABLE MATERIALS IN DENMARK

WHAT THE MATERIAL IS
USED FOR:

FOR INSULATION:

Insulation can be made from:

1. Stones and minerals that are
melted at very high temperatu-
res into fibers that can be collec-
ted into boards. This is known as
glass wool or rock wool. It emits
CO2 due to the heating process
at 1200 degrees Celsius.

2. Biological materials such as
grass, straw, or wood fibers. The-
se biological materials store the
CO2 that plants have absorbed
during their growth.

FOR TILES:

Tiles can be produced from clay,
which is ground into granules and
mixed with water. The powdered
clay is then placed into molds, pres-
sed under high pressure, and fired in
kilns at high temperatures. Tiles that
are produced sustainably consist of
85% recycled granite and 15% biolo-
gically cultivated limestone.

FOR INTERIOR CLADDING ON
CEILINGS AND WALLS:

For interior cladding on ceilings
and walls, you can use panels made
of mineral wool, glass wool, or rock
wool, which are produced from
glass and stone heated to very high
temperatures. Alternatively, hemp
panels can be used indoors to pro-
vide good acoustics or as cladding.
Hemp panels are a biological pro-
duct.

CHOOSING SUSTAINABLE
CONSTRUCTION MATERIALS

GRASS INSULATION

HOW SUSTAINABLE
CONSTRUCTION MATERIALS
ARE PRODUCED

Grass is collected locally from parks
and green spaces. The liquid from
the grass fibers is extracted. The fi-
bers are then dried and pressed into
boards. The liquid released during
drying can be used for bio-gas, which
powers the process.

The production of glass wool emits
3.07 kg of CO, per cubic meter.

The production of rock wool emits
16.48 kg of CO, per cubic meter.

The production of grass insulation
stores 36.2 kg of CO, per cubic meter.

With new technology, nature is
mimicked. The tiles grow in a man-
ner similar to a coral reef. They
grow at room temperature, result-
ing in a low CO, footprint. Natural
bacteria are used, along with 85%
recycled granite and 15% biologi-
cally produced limestone.

Hemp is a fast-growing plant with
very strong natural fibers. It can
be harvested multiple times a year.
The panels contribute to a healthy
indoor climate, as they are moistu-
re-regulating, have insulating pro-
perties, and are resistant to mold
and pests.
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SUSTAINABLE COMMUNITIES

Two of the pilot project’s partner schools - Hector Pe-
terson, an upper secondary school in Western Cape,
and the senior classes at Lindbjergskolen in Herning,
Denmark - focused on the theme of sustainable com-
munities.

Here, the learners discussed how they could crea-
te more sustainable environments for communities
within the school and local area. The learners chose to
investigate how to better support Target 11.3 and Tar-

11.3. By 2030, urban development
must become more inclusive and
sustainable, and the capacity for
participatory, integrated, and sus-
tainable housing planning and ma-
nagement in all countries must be
strengthened.

= e area to spot inclusive and engaging ini-

11.7. By 2030, ensure universal access to
safe, inclusive, accessible, green, and pub-
lic spaces, especially for women and chil-
dren, for older persons, and for persons
with disabilities.

?’I.El‘l

How can you create frameworks for socially sustai-
nable communities among learners?

The learners explored what a socially
sustainable local community does to
support communities. Teachers and
learners from Lindbjergskolen in Den-
mark went on a bike tour in their local

tiatives. Afterwards, the learners were
tasked with creating an idea or pro-
duct based on the theme, and among
other things, they produced podcasts
focusing on loneliness and friendships,
which they sent to their partner school.

At Hector Peterson, the learners chose
to make the SDGs visible to everyone
at the school by painting them on a
wall in the schoolyard. Following this,
learners and teachers designed ideas
and products for socially sustainable
environments at the school, inspired by
their Danish partner school. The crea-
tive South African learners worked to-
gether in groups to develop effective
peer-to-peer solutions.

Learners Painting the SDGs
at Hector Peterson




A SOUTH AFRICAN TEACHER’S
USE OF THE TEACHER’S PLANNING TOOL

PLAY STRENGTHENS SUSTAINABLE _ : Leacher Ismail Meyer from Princeton Technical High school was inspired by the Teacher’s Planning Tool (see page 64).
CITIZENSHIP 7 - Mr. Meyer developed a series of activities related to a selection of the 17 UN Sustainable Development Goals in his own
model, as shown here:

The Danish primary school @lsted School and
the South African primary school Sid G.Rule in
Western Cape focused on social sustainability
with play at the center. Play is a universal acti-
vity that can build strong communities: inter-
nally within schools, in local communities, and
globally through online school partnerships.

The educational goal was to help young
people in uncertain environments develop
as citizens through play. It’s harder to harm
someone you've played well with.

The learners developed various games
based on the challenge: Invent a (socially sus-
tainable) game that children, teenagers, and
adults can play anywhere in the world.

INVITING FRAMEWORKS FOR COMMUNITIES

Teacher Oswald Leander from Proteus Technical High school, South Africa, says:

“I teach construction-related subjects. After examining all 17 Sustainable Development Goals, it seemed
natural to focus on Goal 11: Sustainable Cities and Communities in relation to my subjects. Cities are over-
crowded, there’s a housing shortage, and space is limited. These may seem like huge problems, but we chose
to start locally—at the learners’ own school.

The school district where | work faces significant issues with group formation. The groups are very diverse,
both in terms of culture and social status, and they dont communicate with one another. There’s a need for
young people to meet and talk outside the classroom. We should let them use their knowledge and skills from
construction subjects to build frameworks for communities. Let them plant flowers, fruit trees, and vegetab-
les in the schoolyard. Allow them to build furniture—new chairs and tables; we can even cast the furniture in
concrete. Let them paint and turn these into their meeting places. If they work on this together, there’s hope
they’ll see the benefits of interacting across groups.

We want to develop such a project over the coming years, starting with 9th grade. The knowledge they
gain from the construction process will be useful in technology subjects when they reach 11th grade.”

Teacher Ismail Meyer from Princeton Technical High School, South Africa, says:

“As a starting point, the school has planned a project for 9th grade. The goal is to make cement pots. The
learners will design and produce the pots themselves. They'll create molds from leftover plastic and other
waste materials for casting the pots. The pots need to be inexpensive to produce so that learners can later
make and sell them. Once the pots are made, herbs and flowers will be planted in them to create aesthetically
pleasing and engaging spaces at the school, fostering a sense of ownership among the learners.”

ACTIVITY Making plant pots with cement. GLOBAL GOALS
TARGET GROUP Grade 9,Age 13/ 14
PURPOSE OF Design and make inexpensive plant pots §h3| Entrepreneur-
ACTIVITY For term 4 market P
15.1 Conservation SUDHED
OGTRIVSEL
PRODUCT / To make pots for small plants and herbs of fresh water
OUTCOME Less water and better health ecosystems
3. Well Being

Plus/minus 4 to 6 hours for a class Size of
TIME

40 learners
IT AND ONLINE Laptop, projector, pointer
MATERIALS Plastic containers, bottles, coffee cups 12.5 Recycling

Learners collect containers, rinse and bring

to school. Teachers explain and demonstrate.
PREPARATIONS

Use video clips. Show how to mix and cast

into molds. 10 learners at a time repeat.

Teacher lends help and assist learners
LEARNER Learners ask questions. Run short. Not KUALTETS-
INTERACTION mixing enough. Exited working on their Effective Learning SN

4.3 Equal access to
technical/vocational
and higher education

own. Enjoy working on this project.
Strip the mould after 3 days.
Always hand out marking rubric prior.

5.1 environment
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TEACHER CO-OPERA-
TION SOUTH AFRICA
AND DENMARK

Happy to share and discuss with my colle-
agues in Denmark

DOS AND DON’TS
PROS AND CONS

Marking rubrics should be ready prior.

Be cautious when working with big classes,
must have an assistant.

Kids love working with hands.

Those feeling that they were not succes-
sful can be given extended opportunity.

Youth Town







The sustainability questions, along with the process wheel, form a process tool
that you can use to make your existing or new activities more sustainable.
Use it in your own practice and preferably with others. Because when we act

together, the results improve.

SUSTAINABILITY QUESTIONS

- MAKE YOUR ACTIVITIES
MORE SUSTAINABLE

On the following pages, we have formulated sustaina-
bility dimensions as a series of practical questions for
educational and learning activities. Answer the sustaina-
bility questions and use them to adjust your activities to
make them more sustainable. The sustainability questions,
along with the process wheel, show how the Sustainable
Development Goals are interconnected and how each goal

EXAMPLE OF A PROCESS:

has social, economic, and environmental dimensions—so-
mething that is easy to overlook.

Develop your sustainability mindset: Follow the pro-
cess, use the questions, and enhance the sustainability of
your educational and learning activities.

PROCESS

Choose an educational or
training activity.

Find someone to collaborate with.

Adjust the activity using
sustainability questions.

000

Try it out in practice.

1. 1will work on an introductory module about the school’s code

of conduct in the Basic Course 1.

2. 1 will collaborate with the school’s main subject teachers.

3. We will focus on the sustainability question: “Are we ensuring

broad representation in our visual materials?”

4. Our team will review the PowerPoint and presentations to
identify stereotypical images, such as male bricklayers and
female healthcare assistants. We will replace these with ima-

ges that represent diversity and inclusion.
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THE PROCESS WHEEL

Are we attentive to
presenting different
types of businesses to
our learners?

Do we allow
our learners to
experience new o
ways of thinking
about economics?

EXAMp [ &s

Q\/
5 Nosieat Is our own
N§ Is our physica
S language use
classroom inclusive?

accessible?

Do we ensure
diverse
representation
among the experts
our learners
encounter?

Youth Town

57



SUSTAINABILITY
QUESTIONS -siig

Do we introduce alternative economic
models, such as sharing economy, reuse,
recycling, or the green bottom line?

Do we introduce concepts like the sharing eco-
nomy and the “green bottom line,” and do we
measure aspects such as well-being or circular
production?

8.4.

Here are some questions to help you adjust your
teaching and events. You can use these questions
alongside the process wheel. They will assess whether
your activities are economically and socially sustaina-
ble and consider environmental and climate impacts.
If you can answer positively, you're on the right track
towards contributing to the UN’s Sustainable Devel-
opment Goals. If not, adjustments are needed. Often,
you'll need to prioritize between dimensions within

your current constraints. This process encourages re-
flection, the development of viewpoints, and knowl-
edge about what changes are necessary to achieve the
goals by 2030. Maybe you have good questions of your
own?

The 17 UN Sustainable Development Goals require
action from all sectors of society to create a more sus-
tainable world.

Do we provide examples of how compa-
nies change their culture in response to
shifts in consumer behavior?

For example, this could involve clothing com-
panies, food businesses, or grocery stores.

12.6.
12.8.

Do we showcase modern and visionary
examples of models, businesses, and
success factors, or do we mostly use con-
ventional ones?

These could include social enterprises, coope-
rative businesses, or companies that use their
influence for charitable purposes.

8.4.

Do we expose our learners to new ways
of thinking about economics?

Do we teach learners to think beyond just mo-
ney when discussing economics? Do we visit
companies that operate with a circular mind-
set?

4.4.

Are we mindful of presenting different
types of businesses to our learners?

For example, do we present cooperative bu-
sinesses, mutual organizations, or associati-
on-driven enterprises?

17.17.

Are we mindful of ensuring that activiti-
es in our teaching benefit the local com-
munity?

Do we demonstrate how job roles or compani-
es can benefit a local community through, for
example, their CSR policies?

11.6.

sess resource usage, such as well-being,
energy consumption, etc.?

de, sustainability, recycling options, and local
production as benchmarks and competitive
factors?

Can we plan the teaching, or parts of it, | For example, can we create a local supply chain | 17.17.
with a circular economic mindset? at the school and within the community that
provides materials and manages waste? Can
we involve colleagues and/or other stakehol-
ders in this process?
Do we require our learners to consider | For example, do we assign a task where lear-|12.6.
diversity in their economic evaluations,|ners must compare establishing a business
such as in a business case? with new machinery versus using second-hand
equipment?
Do we use examples beyond profit to as- | Do we use criteria such as ecology or fair tra-| 12.6.

Do we consider how to make the best
use of the resources we already have?

Have we explored whether our learners
can contribute something beneficial to the
teaching process and to others? Do they have
skills in areas that could enhance our shared
educational environment?

4.4.
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Does our teaching contribute to lear-
ners feeling that they can help streng-
then the school’s finances?

Do learners learn to take care of materials and
physical facilities, such as toilets, lighting, wa-
ter consumption, electricity usage, cleaning,
etc.?

13.3.

Youth Town
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SOCIAL SUSTAINABILITY

QUESTION

Is our own language use inclusive?

EXPLANATION/EXAMPLES

Does our language reinforce stereotypes, or does it al-
low for expression in diverse ways? Do we use phrases
that perpetuate gender stereotypes, such as “girly,”
“sissy,” ”“you throw like a girl,”“I need

overly sensitive,
the strong boys,” “man flu,” or “real men”?

SDG TARGETS

4.5.

Do we use language that alienates mino-
rities, cultures, or sexual orientations?

How do we use jokes in our teaching or with our le-
arners? Could anyone feel exposed or uncomfortable
because of our jokes? Is there a group that might feel
stigmatized by the jokes we use? Do we discuss existing
norms and address them with our learners? Do we
acknowledge that different privileges exist?

4.5.
5.1.

Are we actively incorporating health
and well-being into our teaching met-
hods and content?

Do we ensure that physical activities are included? Do
we assist our learners in collaborating and forming
groups?

34.

Do we maintain a global perspective?

Do we use examples from other countries, such as
Sweden, Tanzania, or others, in relation to our cur-
rent work? Do we prepare our learners for the fact
that norms and cultures may differ between work-
places in Denmark and international settings?

4.7.
4.7.

Do we ensure diverse representation in
our visual materials?

Do we use images that represent diversity? For
example, are our slides and presentations limited to
slim, white individuals, or do they also include mino-
rity groups in work attire? Does our visual material
reflect an inclusive perspective on gender, race, fa-
mily structures, and body types?

Do we help our learners become de-
mocratic citizens?

How often do we actually connect our teaching to
local events? For instance, when we build a play-
house, could it be for a local kindergarten? When we
practice nail techniques, could it be at a local senior
center?

12.8.

Do we ensure diverse representation
among the experts that learners en-
counter?

Is there diversity among our personal references,
speakers, and authors of materials? Do we only have
men as speakers in the workshop? Do we only have
women as speakers in social and health education?

Are we helping to develop our learners’
democratic skills?

Do we provide opportunities for learner involve-
ment in our teaching? For example, if we have a
technology-themed unit, do any of our learners have
extensive knowledge or special skills in this area?
Have we considered how to incorporate their exper-
tise into our lesson planning?

16.7.

Is our physical classroom accessible?

Are our teaching spaces accessible to people with
disabilities, such as visual impairments, hearing loss,
or mobility challenges? Can everyone find and use
our materials?

4.3.4.5.

Are we mindful of promoting well-being
and autonomy for our learners in relati-
on to homework and projects?

For example, do we remember to consider that some
learners work in the evenings or on weekends and
therefore may not be able to drop everything to
meet a short deadline?

10.3.

Do we actively consider how the lear-
ning environment affects all of our lear-
ners?

Do our learners feel welcomed into the classroom?
Are there any derogatory or sexualized images, graf-
fiti, or drawings?

8.8.
8.6.

Do we contribute to broad participation
opportunities for our learners?

Are we mindful that our learners learn through mul-
tiple senses? Do we consider how to differentiate
both in terms of difficulty levels and types of tasks?

10.2
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Do we regularly and consistently ad-
dress green transformation or sustai-
nable options, both in our teaching
and in the school’s operations?

Can we use the materials we work with more
efficiently in our daily activities, for instance
by minimizing waste? Is there ongoing colla-
boration between management and staff on
greener practices?

13.3.

Do we provide opportunities for lear-
ners to reuse and/or up-cycle the ma-
terials they use in their education?

Can we create a project where learners are
only allowed to use recycled or up-cycled
materials? Do learners also learn about
down-cycling when they are taught about
up-cycling?

12.2.
12.5.

Is it an integral part of all courses for
our learners to examine the climate
impact of materials?

Do we use, for example, a calculation tool
that learners can use to assess the climate
impact?

12.7.
4.7.

How much paper do we actually use
in our teaching?

Do we use recycled paper, and should we set
limits on how much we print? Can we use
other tools that serve the same purpose?
Should we have a way to monitor our paper
usage in teaching?

12.2.

Do we provide our learners with
the tools to find answers to their
sustainability-related questions?

Are they familiar with common certificati-
ons and environmental assessments, such as
the Swan Label, Fair-trade, or FSC? Do they
know about systems like DGNB or Cradle to
Cradle?

4.7.

Can we make arrangements with lo-
cal suppliers regarding materials?

In which areas would it be beneficial to make
agreements with local suppliers? For instan-
ce, do we have agreements with the local
sawmill, local businesses, or the local recy-
cling center?

17.17.

Do we consider material choices and
consumption in our teaching?

Do we make use of the potential of leftover
materials? Do we teach learners how to use
materials most sustainably, for example th-
rough work planning and attitude develop-
ment? Do we set criteria for this during the
teaching process,and are our learners asses-
sed on it?

12.7
11.6.

When we encounter challenges rela-
ted to material use and storage, do
we question the structural measures
that make it difficult?

Do we have our own ideas for improving our
operations, and do we engage in dialogue
with the operational staff? Do we discuss
with management when we identify struc-
tural barriers, such as lack of waste sorting
or suppliers not meeting our green agenda
goals?

12.7.
16.6.

Do we have the option for waste
separation in the learning environ-
ment?

Does the school provide learners with the
opportunity to sort waste/resources into a
sufficient number of categories and lead by
example in promoting greater recycling? Do
we present learners with the waste hierar-
chy (also known as the waste pyramid) and
use it ourselves at the school?

12.5

Do we introduce our learners to al-
ternative energy sources, methods,
and solutions in our teaching?

Do we demonstrate different construction
methods, such as a conventional approach
and a climate-friendly alternative? Do we
ensure we stay updated on new trends in
our field and pass this knowledge on to our
learners?

7.2

Do we turn off lights, electronics, and
heating when we leave the room?

Do we have standards for how much heating
we use or when electronics should be turned
off?

12.2.

z
%)

Do we involve our learners in mate-
rial selection? Do they perhaps have
insights or knowledge that we might
not have?

Are we open to learners’ suggestions and re-
member to ask them? Do we provide them
with opportunities to explore alternative so-
lutions in their learning?

4.7.
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How do we manage data
consumption?

Have we examined the impact of data con-
sumption on our carbon footprint?

16.10.

Youth Town
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BY CECILIA LEBOEUF, EXTERNAL CONSULTANT, YOUTH TOWN

THE TEACHER'S
PLANNING TOOL

The template (1) in the Teacher’s Planning Tool can be used to design new and adapt existing teaching plans
that integrate the educational content with the Sustainable Development Goals. The checklist (2) serves as a
prompt for reflection when planning and evaluating assignments. The questions guide the teaching process by
addressing sustainability through its three key dimensions.

SADAN UDFYLDER DU SKABELONEN

Eksempel p3, hvordan skabelonen kan udfyldes

INDSAT EMNE INDS/T VERDENSMAL OG
DELMAL

KOMBINATIONSMAL TILFQ) DE FAGLIGE MALPINDE FRA LUP OG BEKENDTGORELSER MV.

Indsaet de faglige

mal fra LUP, bekendt
du saedvanli

OPGAVEN BESKRIV, HVORDAN DU OVERS/ETTER MALPINDENE TIL ELEVENS
RING:
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Template for Integrating Sustainability into Vocational Education

TOPIC

INSERT TOPIC INSERT SDG AND TARGETS

COMBINATION GOALS

Insert the learning goals from your
relevant curriculum guidelines, na-
tional or local regulations, or other
frameworks typically used in your
lesson planning.

We aim to initiate a process of ra-
ising awareness about how the three
dimensions interact. What competen-
cies should the learners achieve?

Expand the goalposts to include
your chosen Sustainable Develop-
ment Goals and targets.

The dimensions do not always
have equal weight. Feel free to use
the checklist for inspiration.

ADD THE LEARNING GOALS FROM THE LOCAL CURRICULUM AND
REGULATIONS, ETC.:

Supplement the goals with elements TOPIC
from the 3 dimensions of sustainability: 3

+ Knowledge
« Skills
+ Attitudes

Teacher’s Checklist for Preparing and Evaluating Teaching with Sustainable
Dimensions

In a sustainable teaching program, equal focus is placed on the subject’s competence goals, methods, materials, and proces-
ses, as well as on incorporating new sustainable elements. Through specific sustainable actions and reflections throughout
the course, the teaching addresses society’s increasing demand for sustainable solutions. The checklist helps to keep this
focus in mind and highlights the specific dimensions being addressed, whether it’s CO2 emissions, social inequality, or resour-
ce recycling—or all of these simultaneously.

DIMENSION

All three dimensions can be used to integrate sustainability into the teaching program. It is possible
to prioritize one dimension over another depending on the relevance and subject matter.

THE TASK

The content should aim to motivate
the learners. The type of task and
the level of teacher direction should
be determined based on the lear-
ners’ competence level.

DESCRIBE HOW YOU TRANSLATE THE LEARNING OBJECTIVES INTO
LEARNER LEARNING:

Invite learners to engage through:

» Tasks

 Case studies

» Projects

ATTITUDES TOWARD
SUSTAINABILITY

We develop learners’ attitudes by
providing perspective and focusing
on the dimensions of sustainability.
Learners are invited to consider how
their project/task aligns with the
three dimensions.

DEVELOPING ATTITUDES THROUGH FEEDBACK FOCUSING ON
THE THREE DIMENSIONS OF SUSTAINABILITY

How does it affect
people—both
individuals and
communities?

How does it con-
nect economically
and in terms of
resource use?

What are the ad-
vantages and disad-
vantages for the
environment, CO2
emissions, biodiver-
sity, and climate?

OBJECTIVES | To gain insight into, knowledge | To gain insight into, knowledge To gain knowledge about and
about, and engagement with | about, and evaluate and select evaluate the impact of a pro-
materials, methods, and proces- | materials,methods,and proces- duct or service on people.
ses that can contribute to prote- | ses that are resource-efficient
cting and preserving the climate. | and economically viable.

THREE How does a solution or product | Is the solution sustainable in How do you ensure that learner

QUESTIONS affect the environment, sur- | thelong term,considering both products/choices of materials/

roundings, and climate?

What do learners need to know
before they can choose sustai-
nable, alternative solutions?
What information and resour-
ces do learners have access
to, and where can they find
them? (e.g..., external experts/
industry, websites, databases,
technical specifications, CO2
calculators, etc.)

material and method choices?
How do you ensure that lear-
ners become familiar with and
consider economically sustai-
nable materials/solutions/met-
hods? (e.g..., price vs. durability/
quality, etc.)

Is the solution economically
and resource-wise viable? (e.g.,-
circular economy, division of la-
bor, wages, etc.)

solutions/methods meet or ex-
ceed user needs compared to
less sustainable options?

What are the needs of the user
group regarding the learners’
products/solutions? (e.g., pro-
fessionals/tradespeople them-
selves, suppliers of tools, insu-
lation, etc.)

How is the solution/method/
product socially responsible?
(e.g, piece rates and worker
fatigue, cheaper foreign labor,
supply chains, etc.)

Consider how you will w

eight the different aspects of yo

ur teaching...

%

How does it balance with
circular economy, resource
sustainability, and social sus-
tainability?

How does it balance with cli-
mate and environmental con-
siderations, supply chains, and
social sustainability?

How does it balance resource
and economic sustainability
with climate and environmen-
tal protection?
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PARTNERSHIP PLAN

PARTNER SCHOOLS' NAMES AND GRADES:

Which projects, topics, and SDGs
do we want to work on together?

Which criteria for success do we
have?

When and how often are we me-
eting online?

Who's in charge of booking the
online meetings, writing agendas
and facilitating?

How will we use feedback?

How can teachers and learners
build meaningful social relations-
hips online?

What IT-gear and set up do you
need

- how do you want to set up the
next meeting and which test-runs
will you make beforehand?

When will we meet next time
online?

How will we evaluate?

Other important things?
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Online School Partnerships between the South and North

The inspiration catalog has been prepared by Youth Town (Youth City) in
collaboration with UNESCO ASP, based on experiences from a pilot project
involving 4 primary schools and 4 vocational schools from Denmark and Cape
Town/Western Cape Province, South Africa.

Thanks to the schools for their great commitment: @lsted School,
Lindbjergskolen, FGU Hovedstaden, ZBC, Sid G. Rule, Hector Peterson, Proteus
Technical High School, and Princeton High School.

Thanks to the Western Cape Education Department (WCDE) for support and
encouragement.

The publication is available at UNESCO-asp and Youth Town.dk.
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You are holding the inspiration material “Online School Partnerships
between the Global South and North” for teachers in primary and

secondary education.

The purpose is to provide learners aged 12-20 with
knowledge and engagement in global development through
international online partnerships. This material focuses on
collaboration between countries in the Global South and
North, aiming for learners to achieve social and academic
global education across cultures and conditions. The
goal is also to teach and support local sustainability and
exchange knowledge and experiences globally with like-
minded teachers and learners. We can learn from each
other online and experience our shared human need
for a more sustainable world that we need to create
together. In this material, you will learn how you and the
other teacher can best collaborate online. With good,
joint preparation, it will be meaningful and magical to
meet globally. So, you can look forward to it!
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